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Abstract 
 
The study investigates the structural differences, under quantitative and qualitative aspect, between the attitudes 
toward children with intellectual disability and the teachers in the normal school and special school. The method 
used is the Attitude Inventory towards the intellectual disability (Mental Retardation Attitude Inventory - MRAI-R, 
revised, Antonak and Harth, 1994). This tool allows defining the attitudes of the subjects regarding the integration of 
persons / pupils with intellectual disability into the school and social environment. The importance of the research 
lies in the fact that, by knowing the attitudes of the teachers, it might, subsequently, contribute effectively to change 
them, so as to optimize the therapeutic intervention to students with intellectual disability. 
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The negative attitudes towards people with intellectual disability may constitute a barrier to their inclusion in 
schools, at work and in the community, in general. Various investigations have shown that, especially the attitudes 
of the specialists (teachers, psychologists, therapists, etc.) will have an impact on the life quality of such persons. 
Investigating the attitudes of various categories of specialists towards those with intellectual disability helps us 
understand the nature interactions between these groups. Once the ideas or opinions being identified, it may take 
some measures to positively influence them in order to change them, with a view to training and to strengthening of 
the relations based on mutual professionalism, and the promotion of equal opportunities and active participation to 
the social life.  
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2. Research Methodology 
 
The study aimed at identifying the attitudes of the teachers in the integrated and segregate education system 
towards children with special educational needs (intellectual disability), as well as to identify some factors that 
affect the educational and social integration of this category of children. 
The objective of the research has been studying the attitude of the teachers from the integrating and special 
school towards the students with intellectual disability and to the process of integration. 
The hypothesis of the research (corresponding to the formulated objective) is: it shall be presumed that there is 
a number of specific differences between the teachers from the integrated and segregate educational environment, 
towards the children with intellectual disability and their integration process, differences determined by a different 
level of training. 
The carried out research has been of an ascertained type and has been carried out on two groups of participants: 
73 teachers from regular schools and 75 teachers from special schools.   
Subjects in the samples have been selected at random from the population of teachers, from Bucharest city, of 
the two types of educational establishments in which children with special needs are schooled: particular tuition 
(special schools) and general education (integrator schools). We mention that the teachers from the itinerant / 
support category have not been thoroughly investigated. 
The teachers from the special education came from Special Middle-School no. 5, Special Middle-School "Sfantul 
Nicolae", Special Middle-School no. 7 and Special Middle-School "Constantin Păunescu". And the teachers from 
the integrated education have come from several integrate schools (with at least 3 years tradition in integration of 
children with special needs): Middle-School No. 2, Middle-School No. 93, Middle-School No 102, "Mircea Eliade” 
High School, "Dacia" Technological High School. 
Subjects' age was mostly in the range of 24-60 years old for the regular education teachers, and the other 
category, the age subjects has been mainly between 25-63 years. The length of service was mostly within the range 
of 10-19 years and 1-9 years, with the mention that the batch of teachers for special education of 75 subjects 
predominated for the range of 1-9 years seniority (therefore teachers with little experience). 
From the point of view of type, it has been found that the female preponderant subjects in both groups, and 
from the point of view of the graduated studies, it has been found a higher frequency of the higher studies. However, 
within the framework of teachers samples from the middle-school education there have been met fewer cases (2) in 
which teachers graduated from postgraduate schools, unlike the samples of teaching staff from the special education, 
where the postgraduate studies were met in 6-8 cases. The lots of teachers from the regular education have included 
some cases of graduation of secondary education (1-3 cases). 
Within the framework of the research we used Mental Retardation Attitude Inventory - MRAI-R, revised 
(Antonak and Harth, 1994). The inventory of the attitude towards the mental retardation has been reviewed by 
Antonak and Harth in 1994 and comprises 29 items, which have positive or negative number, depending on how the 
guidance of attitudes, in this case being taken as a mark of positive attitudes towards people with mental deficiency. 
Items are structured on four scales, and on each scale are assigned 7, maximum 8 items. The scales are as following: 
- Integration-segregation Scale, assess their views on integration of persons with mental deficiency in society; 
- Social distance scale, assess their views on social interaction or contacts between persons with and without mental 
deficiency; 
- Scale for private rights; assess their views on respect for the rights of persons with mental deficiency in society; 
- Scale of adverse convictions; assess their views on some moral aspects, and social behaviour of people with mental 
deficiency.   
The inventory shall be completed individually by each participant, without limit time, and for each item it shall 
be marked a judgment on a continuum of four points with anchors " overall disagreement ", "disagree", "agreement" 
and "total agreement".   
For the analytical interpretation of the results for the 4 scales we have grouped the items corresponding to the 
"disagreement", on the one hand, i.e. "Agreement" items, on the other hand, how it is noted in the tables below. We 
also grouped the items of the questionnaire on sections with positive or negative value. On the items so grouped, 
there were calculated the frequencies, for the purpose of demarcating the trend attitude toward children with mental 
deficiency and the integration process in their social environment. 
 
3. Quantitative and qualitative data analysis 
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We mention that the groups of teachers were called ST on short (teachers from the special education) and RT 
(teachers from the middle school education). 
 
Table 1. The table of the frequencies to the Integration –Segregation Scale, 
in the two categories of teachers (S T and RT) 
 
 
No item 
Batch of teachers from the special education (S T) Batch of teachers from the middle school 
education (RT ) 
 Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
2 ( +) 8 26.6 22  73.3 9 30 21 70 
17 ( +) 6 20 24 80 8 26.6 22 73.3 
29 ( +) 10 33.3 20 66,6 16 53.3 14 46,6 
1 ( -) 23 76,3 7 23.3 17 56.6 13 43,3 
7 ( -) 10 33.3 20 66,6 12 40 18 60 
13 ( -) 28 93,3 2 6.6 17 56.6 13 43,3 
23 ( -) 16 53.3 14 46,6 14 46,6 16 53.3 
2 .   We should integrate people with mental deficiency and those without mental deficiency in the same community. 
17.  Persons with mental deficiency who work in the same place with the persons without mental deficiency bring 
benefits to both sides. 
29.  The child with mental deficiency should be included in the classes of the regular schools. 
1.   School Principals should not include children with mental deficiency in the same class with the children without 
mental deficiency. 
7.   It is a good idea that students with mental deficiency to have afternoon programs separately from the students 
without mental deficiency. 
13.  Integration of children with mental deficiency in kindergartens should not be put into practice because of the 
difficulty that their integration might cause. 
23.  Including of pupils with mental deficiency in high schools, along with those without mental deficiency creates 
more difficulties than benefits. 
 
 Within the integration - segregation scale, in the above table, we can notice a similar attitude as regards the 
integration of persons with intellectual disability in the same community (of the intellectual disabled persons in 
general, not only of children), both categories of teachers agree with this phenomenon in a proportion big enough 
(73% and 70 % ). Even in the case of benefits that can be achieved, in case in which the persons with intellectual 
disability work together with the ordinary persons, there were very favourable attitudes especially from the teachers 
in the special school (80% compared to 73 %, in the other category). 
In the case of integration, as a general rule, children with intellectual disability in regular schools highlighted 
some reticence of the teaching staff from the normal school, 53% being in the disagreement area, as opposed to only 
33% of the teachers from the special education. However, some teachers in the regular school have an oscillating 
attitude in respect of the total lack of integration of the children with intellectual disability that can be seen from the 
item that refers to the school principals, which should not include this category of children in the same class with the 
ordinary children (56%). On the other hand, 23% of the special school teachers are against the phenomenon of 
integrating these children with ordinary students, probably from the concern that certain cases of children (with 
more severe diagnosis, usually), would not handle the demands of the regular school. 
From the point of view of participation of the children with intellectual disability within the educational 
programs in the afternoon, separated from normal students, the two categories of teachers are in the same positions, 
66% special school teachers and 60% teachers from the middle school. 
Integration of children / young people with intellectual disability in general educational system would be able to 
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create more difficulties especially at high-school level, with this kind of attitude agreeing approximately half of both 
categories of teachers. The integration of children with intellectual disability at pre-primary level does not much like 
creates difficulties especially from the point of view of the special teachers' education (93 %), unlike half of the 
teachers from the regular school (56 %). 
 
 
Table 2. The table frequencies to social distance scale,  
within the two categories of teachers ( S T and RT) 
 
 
No item 
Batch of teachers from the special education (S T) Batch of teachers from the middle school 
education (RT ) 
 Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
3 ( +) - - 30 100 1 3.3 29 By 96,6 
5 ( +) 5 16. 76 25 83.3 4 13.3 26 71.8 
11 ( +) 5 16.76 25 83.3 4 13.3 26 71.8 
19 ( +) 4 13.3 26 71.8 2 6.6 28 93,3 
24 ( +) 7 23.3 23 76,6 9 30 21 70 
15 ( -) 25 83.3 5 16 76 22 71.8 8 26.6 
18 ( -) 24 80 6 20 26 71.8 4 13.3 
27 ( -) 24 80 6 20 26 71.8 4 13.3 
3.   I wouldn't mind giving my child permission to accept an invitation to a party organized for a child with mental 
deficiency. 
5.   I wouldn't mind allowing my child to tackle close to friends who have mental deficiency. 
11.  "I have no objection to go to movies or plays in the company of some people with mental deficiency. 
19. I agree to introduce a person with mental deficiency to my friends and neighbours in the city I live. 
24.  I can go to a barber or a to competent hair dresser/a, which has mental deficiency. 
15.  I'd prefer not to invite to dinner people with mental deficiency and friends who do not have mental deficiency. 
18.  I'd prefer not to swim in the same pool with a person with mental deficiency. 
27.  I'd prefer not to live in the same building with people with mental deficiency. 
 
The social distance scale, from the analysis of the results obtained from the two samples (as can be monitored in 
the above table) it detaches an image that is very much alike. With the exception of a single case from the sample of 
the teaching staff from regular school, all the teachers have agreed to allow their own children to accept an invitation 
to a party organized for an infant with intellectual disability. Also, most teachers (a percentage ranging between 83.3 
% and 71.8 %) in both categories would allow their children to have close friends who have mental deficiency or to 
spend time together to the film/theatre. All in similar proportions (86% group of teachers of special education and 
93% group of teachers in the regular school) agree to submit a person with mental deficiency to friends and 
neighbours in the city in which they are living. The percentage shall be reduced at least especially at the teachers 
from regular schools (70 % compared to 76 %), when it is questioned that they should benefit from the services of a 
barber or a hairdresser, with professional competence in the field, but with an intellectual disability. 
In consensus with the value of the attitudes from the previous items, on this scale, most of the teachers from the 
two groups, in proportions ranging from 80 % to 80,6 %, have expressed disagreement on some situations in which 
persons with intellectual disability could be rejected: in the case of an invitation to dinner, in case a person with 
mental deficiency would swim along with ordinary people in a pool or in the event that it would be staying in the 
same building with ordinary people.    
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Table 3. The table of the frequencies to Adverse Beliefs Scale,  
within the two categories of teachers ( S T and RT) 
 
 
No item 
Batch of teachers from the special education (S T) Batch of teachers from the middle school 
education (RT ) 
 Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
Freq. 
disagreement 
 
% 
Freq. 
agreement 
 
% 
4 ( -) 19 63.3 11 36.6 17 56.6 13 43,3 
9 ( -) 16 53.3 14 46,6 18 60 12 40 
10 ( -) 18 60 12 40 16 53.3 14 46,6 
16 ( -) 30 100 - - 21 70 9 30 
21 ( -) 14 46,6 16 53.3 16 53.3 14 46,6 
25 ( -) 10 33.3 20 66,6 7 23.3 23 76,6 
26 ( -) 15 50 15 50 20 66,6 10 33.3 
4.   People with mental deficiency are not capable of self-control, and it acts as facilitator in the social relationships 
with the persons without mental deficiency. 
9.   Even if the children with mental deficiency are present in regular schools, it is doubtful that this will bring them 
any good. 
10.  Even if the social interaction between people with mental deficiency and those without mental deficiency is a 
good one, it may not be put into practice until persons with mental deficiency do not learn how to comply with the 
limits in the relations with the people of the opposite sex. 
16.  Children with mental deficiency are wasting their time playing during classes, instead of learning. 
21.  A fault damages caused to persons with mental deficiency has been greatly exaggerated. 
25.  Even in social equal opportunities, in concrete social situations people with mental deficiency may not manifest 
in the same way as the persons without mental deficiency. 
26.  Even if people with mental deficiency have reasons to be dissatisfied, they would get what they want if they 
would be more patient. 
 
Also in almost equal proportions (60% RT group and 53.5 % ST group) they condemned the statement showing 
that children with intellectual disability, even if they are present in regular schools, are not actively involved in 
education activities. And in case it is stated that students with intellectual disability play during classes instead of 
learning is disapproved by all the teachers from the special education system and 70% of teachers from the other 
category. 
Many of teachers from both categories agreed with the statement in which the persons with intellectual disability 
found themselves in concrete social situations, even in terms of the equal social opportunities, may not behave in the 
same way as the persons without intellectual disability (66,6 % ST group and 76.6 % RT group). And the problem 
of the damages caused to persons with intellectual disability has been exaggerated from the point of view of 53.3 % 
from the special school teachers and 46,6 % of the regular education teachers. 
Within the private rights scale, most teachers of special education (80.6 %) have the opinion that a private 
kindergarten manager would be good to be required to receive infants with intellectual disability and on the other 
hand, only 63.3% percent of the teachers have expressed a favourable opinion of this situation. But in case of 
approval of setting up a day centre, which should have the opportunity to provide services for the children with 
special needs, their views are pro and counter 50/50 (as much as 50 %, on both sides). 
Their views are more divided regarding the laws that impose the employers to discriminate the persons with 
mental deficiency and which would be in breach of the normal rights of individuals, who do not wish to be in the 
company of some individuals with mental deficiency, 56% of the elementary school teachers welcome the 
agreement, and 63.3 % of other category expressed disagreement. 
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4.  Conclusions 
 
From the results obtained, at the inventory of attitude towards the people with intellect deficiency it has been 
reached a favourable attitude of the teachers from the general education, as compared with teachers from special 
education, to social distance scale, the children/people with intellectual disability being better accepted from a social 
point of view and of the multiple social connections. The scales that have polled the educational integrity into the 
community, as well as the private rights of the persons with intellectual disability, the teachers from the special 
school had a more favourable attitude towards integration, than the teachers from the regular school. Thus, the 
benefits of the educational and community integration, as well as the respect for the rights of children/people with 
intellectual disability are less well represented among the private teaching staff.  As regards to the adverse belief 
existence of the two samples of teachers, they are located on equal footing, the latter having a slight tendency to 
reject some adverse situations for the persons with intellectual disability, respectively the unfavourable beliefs for 
the category of persons are not relevant. 
As a general rule, with some minor differences, the attitude of both categories of teachers towards children with 
intellectual disability was favourable for their integration in the school and social environment and did not prevail 
significantly different for the teachers from the integrated and segregate environment, although the level of training 
or vocational training is different for the two categories of teachers. Probably the less employment seniority of the 
special education teachers in similar profiles explains the described attitudes. In general, the results obtained are 
valuable by the type of favourable attitude for the integration, both from the perspective of the teachers from the 
middle-school education, but also from the special one, and likely to be based on a series of successful integrating 
experiences, recognized by both categories of teachers. 
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